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Unit Overview  
Content Area:                           Social Studies 

Unit Title:                                  Early Man – The Beginning of Human Society 

Target Course/Grade Level:  Ancient World History - 8 

Unit Summary  
In this unit, students will explore the growth of man, the ideas of migration, and simple basis for 

civilization.  They will analyze how new technological processes and inventions fueled advancement.  

They will debate the influence of Agricultural Revolution and the invention of the wheel.  Students will 

trace the development early man transforming from the Paleolithic to the Neolithic Ages.  Through a 

group-based project, students will analyze the problems that arose from being hunters and gatherers as 

opposed to stationary farming communities.  Students will discuss which features of civilization are the 

most important to make a civilization successful. 

Primary interdisciplinary connections:  Language Arts and Reading, Economics 

21st century themes:  Civic Literacy, Economic Literacy, Geography, and Global Awareness.   

Unit Rationale 

Forces such as migration/immigration, farming, new technologies, and job specialization set a standard of 

living for the following time periods.  These themes continue to impact American life in the 21st century.  

A greater understanding of the past allows for better awareness and participation on the part of the 

students within their communities 

Learning Targets 
Content Statements 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
 Hunter/gatherers adapted to their physical environments using resources, the natural world, and 

technological advancements. 

 The agricultural revolution led to an increase in population, specialization of labor, new forms of 

social organization, and the beginning of societies. 

 Archaeology provides historical and scientific explanations for how ancient people lived.  
Skills Table 

 5 – 8 9 - 12 

 
 
 
Chronological Thinking 

Construct timelines of the events 
occurring during major eras. 

Compare present and past events 
to evaluate the consequences of 
past decisions and to apply lessons 
learned. 

Explain how major events are 
related to one another in time. 

Analyze how change occurs 
through time due to shifting values 
and beliefs as well as technological 
advancements and changes in the 
political and economic landscape. 

Spatial Thinking 

Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena. 

Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena. 
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Use maps and other documents to 
explain the historical migration of 
people, expansion and 
disintegration of empires, and 
growth of economic and political 
systems. 

Relate current events to the 
physical and human characteristics 
of places and regions. 

Critical Thinking 
Compare and contrast differing 
interpretations of current and 
historical events. 

Distinguish valid arguments from 
false arguments when interpreting 
current and historical events. 

 

Assess the credibility of sources by 
identifying bias and prejudice in 
documents, media, and computer-
generated information. 

Evaluate sources for validity and 
credibility and to detect 
propaganda, censorship, and bias. 

Presentation Skills 

Select and analyze information 
from a variety of sources to 
present a reasoned argument or 
position in a written and/or oral 
format. 

Take a position on a current public 
policy issue and support it with 
historical evidence, reasoning, and 
constitutional analysis in a written 
and/or oral format. 

Strand Standard # Indicator 
 

A. Civics, 

Government, 

and Human 

Rights 

6.2.8.A.1.a 

 

 

Compare and contrast the social organization, natural resources, and 

land use of early hunters/gatherers and those who lived in early 

agrarian societies. 

B. Geography, 

People, and the 

Environment 

6.2.8.B.1.a 

 

 

Explain the various migratory patterns of hunters/gatherers that moved 

from Africa to Eurasia, Australia, and the Americas, and describe the 

impact of migration on their lives and on the shaping of societies. 

C. Economics, 

Innovation, 

and 

Technology 

6.2.8.C.1.a 

 

 

Describe the influence of the agricultural revolution (e.g., the impact of 

food surplus from farming) on population growth and the subsequent 

development of civilizations. 

6.2.8.C.1.b 

 

Determine the impact of technological advancements on 

hunter/gatherer and agrarian societies. 

D. History, 

Culture, and 

Perspectives 

6.2.8.D.1.a 

 

Demonstrate an understanding of pre-agricultural and post-agricultural 

periods in terms of relative length of time.  

6.2.8.D.1.b 

 

Describe how the development of both written and unwritten languages 

affected human understanding, development of culture, and social 

structure. 

6.2.8.D.1.c 

 

Explain how archaeological discoveries are used to develop and 

enhance understanding of life prior to written records. 
 

 

Unit Essential Questions 
 How did the invention of 

farming affect our society 

in the world we live in 

today? 

 

 

Unit Enduring Understandings 
 The invention of farming has affected the lives of people throughout 

history over the course of the last 11,000 years.  It has provided 

economic structure to societies as well as steady economic growth. 

 The major difference between the Paleolithic and the Neolithic time 

period is the idea of farming.  The Agricultural Revolution changed the 

ways people lived from that point forward. 
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 What was the major 

difference between the 

Paleolithic and Neolithic 

Ages?  

 How did job specialization 

lead to the development of 

social classes in early 

civilizations? 

 How does the location of a 

civilization affect how they 

live their lives? 

 The idea of job specialization led to the development of social systems 

by identifying people by the importance of his or her role in the 

economic system.  The development of more jobs led to the idea that 

certain roles played a larger part in the success of the economic system. 

 Location of a civilization affects how people live their everyday lives.  

It will affect the main economic system in place, with certain jobs only 

being available in certain areas.  It will also affect the everyday living 

of people, based on food sources, jobs, climate, and modes of 

transportation. 

Unit Learning Targets 
Students will ... 
 Understand what change is 

  Interpret what continuity means 

 Analyze  what social systems are 

 Interpret how economy and technology tied together 

 Analyze why some individuals have more of an impact than others  

 Determine differences between the Paleolithic and Neolithic Ages 

 Analyze how the invention of farming affects our society in the world we live in today. 

 Illustrate the differences between the Paleolithic and Neolithic Age 

 Identify who the Iceman was and what he meant to archeologists 

 Identify and master the ideas behind one of the 8 features of civilization 

 Interpret what were some of the causes for the rise of cities. 
Evidence of Learning 

Summative Assessment  

Students will create illustrations depicting the varying lifestyles of the 2 main time periods depicted in the 

unit.  They will decipher between life before and after the Agricultural Revolution 

Equipment needed:  Poster board, markers, computers, student rubrics 

Teacher Resources:  Lessons on World History, Time Magazine Article 

Formative Assessments 
 Tests  

 Quizzes  

 Construction of original political Cartoons 

 Timeline of Events 

 Current Newspaper/magazine articles 

 Illustrations of Time Periods 

 Compare/Contrast writing prompts 

Lesson Plans  
Lesson Timeframe 
Lesson 1 

International Leaders 

 

2 Days 

Lesson 2 

Making Observations 

 

2 Days 

Lesson 3 

9 Themes of World History 

 

4 Days 

Lesson 4 

8 Features of Civilization 

 

2 Days 

Lesson 6 

Paleolithic/Neolithic Ages 

 

7 Days 
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Lesson 7 

Job Specialization 

 

2 Days 

Lesson 8 

Summative Assessment:  Illustrations of Time 

Periods  

 

4 Days 

COMPANION STANDARDS:  

 

NJSLS.ELA-Literacy.RH.6-8.1 

Cite specific textual evidence to support analysis of primary and secondary sources. 

 

NJSLS.ELA-Literacy.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 

Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

NJSLS.ELA-Literacy.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 

 

WRITING: 

WHST.6-8.1. Write arguments focused on discipline-specific content.  

WHST.6-8.2. Write informative/explanatory texts, including the narration of historical events, 

scientific procedures/experiments, or technical processes. 

 
 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Unit Overview  

Content Area:                           Social Studies 

Unit Title:                                 Ancient Civilizations of Africa and Asia 

Target Course/Grade Level:  Ancient World History - 8 

Unit Summary  
In this unit, students will trace the growing civilizations of Africa and Asia.  They will identify economic 

and cultural factors that led to the rise and fall of cultures.  They will analyze how the formation of simple 

governments led to civilizations that are more successful. Students will debate the merits of using the vast 

majority economic resources to construct shrines to the Pharaohs of Egypt.  By completing mock museum 

exhibits, the students will be able to interpret various artifacts from these locations that will allow the 

students to gain understanding of the simple yet complex lives lived by people of these early periods. 

Primary interdisciplinary connections:  Language Arts and Reading, Economics 

21st century themes:  Civic Literacy, Economic Literacy, and Global Awareness 

Amistad Commission: see https://nj.gov/education/amistad/about.htm 

 

Unit Rationale 

During this time period, there was a much greater focus on the economic, social, and political events of 

the civilizations.  This led to great success and growth for the various cultures, while also leading to the 

brink extinction as communities grew and land became more valuable.  Since war continues to have a 

lasting impact on America, it is important that students understand early conflicts with special attention to 

the motives for engaging in such events. 

Learning Targets 
Content Statements 

1. Early Civilizations and the Emergence of Pastoral Peoples: Early River Valley Civilizations  

 Early river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and 

northwestern India], and, later, Yellow River Valley in China) developed due to favorable 

geographic conditions. They created centralized systems of government and advanced societies.  

Skills Table 

 5 – 8 9 - 12 

 
 
 
Chronological Thinking 

Construct timelines of the events 
occurring during major eras. 

Compare present and past events 
to evaluate the consequences of 
past decisions and to apply lessons 
learned. 

Explain how major events are 
related to one another in time. 

Analyze how change occurs 
through time due to shifting values 
and beliefs as well as technological 
advancements and changes in the 
political and economic landscape. 

Spatial Thinking Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena. 
 
 
 
 
 

Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena. 

https://nj.gov/education/amistad/about.htm
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Use maps and other documents to 
explain the historical migration of 
people, expansion and 
disintegration of empires, and 
growth of economic and political 
systems. 

Relate current events to the 
physical and human characteristics 
of places and regions. 

Critical Thinking 
Compare and contrast differing 
interpretations of current and 
historical events. 

Distinguish valid arguments from 
false arguments when interpreting 
current and historical events. 

 

Assess the credibility of sources by 
identifying bias and prejudice in 
documents, media, and computer-
generated information. 

Evaluate sources for validity and 
credibility and to detect 
propaganda, censorship, and bias. 

Presentation Skills 

Select and analyze information 
from a variety of sources to 
present a reasoned argument or 
position in a written and/or oral 
format. 

Take a position on a current public 
policy issue and support it with 
historical evidence, reasoning, and 
constitutional analysis in a written 
and/or oral format. 

Strand Standard # Indicator 
 

A. Civics, 

Government, 

and Human 

Rights 

6.2.8.A.2.a 

 

Explain how/why different early river valley civilizations developed 

similar forms of government and legal structures. 

6.2.8.A.2.b 

 

Determine the role of slavery in the economic and social structures of 

early river valley civilizations. 

B. Geography, 

People, and the 

Environment 

6.2.8.B.2.a 

 

 

Determine the extent to which geography influenced settlement, the 

development of trade networks, technological innovations, and the 

sustainability of early river valley civilizations.  

6.2.8.B.2.b 

 

 

 

 

Compare and contrast physical and political maps of early river valley 

civilizations and their modern counterparts (i.e., Mesopotamia and Iraq; 

Ancient Egypt and Modern Egypt; Indus River Valley and Modern 

Pakistan/India; Ancient China and Modern China), and determine the 

geopolitical impact of these civilizations, then and now. 

C. Economics, 

Innovation, & 

Technology 

6.2.8.C.2.a 

 

 

Explain how technological advancements led to greater economic 

specialization, improved weaponry, trade, and the development of a 

class system in early river valley civilizations. 

D. History, 

Culture, and 

Perspectives 

6.2.8.D.2.a 

 

Analyze the impact of religion on daily life, government, and culture in 

various early river valley civilizations. 

6.2.8.D.2.b 

 

Explain how the development of written language transformed all 

aspects of life in early river valley civilizations.  

6.2.8.D.2.c 

 

 

Analyze the factors that led to the rise, fall of various early river valley 

civilizations, and determine whether there was a common pattern of 

growth and decline. 

6.2.8.D.2.d 

  

Evaluate the importance and enduring legacy of the major 

achievements of the early river valley civilizations over time. 
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Unit Essential Questions 
 How did Hinduism, Buddhism, and 

Confucianism help to create orderly societies? 

 How did the class structure in India at the time of 

the Aryans differ with that in the United States 

today? 

 How did geographic features in Africa and Asia 

help to understand the development of early 

civilizations? 

 How did the developments of new ideas make 

life easier for the Egyptians and the Sumerians? 

 How can two similar civilizations look at the 

flooding of rivers so differently? 

  How did job specialization lead to the complex 

society lived by the Egyptians in early times? 

 

 

Unit Enduring Understandings 

 Hinduism, Buddhism, and Confucianism helped 

to create orderly societies in a variety of ways.  

Each one gave people a sense of identity within 

their respective social classes and religion.  They 

also gave people a role within their societies, in a 

time where all people had a known place in 

society. 

 The class structure in India was very different 

then the class structure used today.  In the early 

period of India, a caste system was used.  A caste 

system is a social class that you are born into and 

you cannot change.  Whereas in our society today 

people are allowed to freely, mingle within all 

social classes and frequently move from one 

class to another depending on various 

circumstances. 

 The very difficult and rugged geography of India 

caused the people to isolate from many other 

parts of the world at the time.  The landmass 

being a subcontinent also led to this feeling.  

With the mountain ranges in the in the east and 

west and the large bodies of water protecting the 

southern part of the country, India was well 

protected and isolated from the most parts of the 

world before transportation made it easier to 

move. 

 The development of new ideas made 

circumstances easier for people all around the 

world, but two major new technologies came 

from these time period that had major effects.  

The development of the wheel vehicles and the 

development of more advanced writing systems 

made surviving much easier.  These ideas 

although seen as very simple in our eyes were 

major advancements at the time that led to many 

more major developments over the course of 

history. 

 Egyptians and the Sumerians were both faced 

dealing with constant flooding of their 

communities, but both looked at the flooding 

extremely differently.  The Egyptians desperately 

needed the Nile River to flood every year.  They 

needed the silt (rich soil) delivered to their lands 

so that could have a good harvest that year.  On 

the other hand, the Sumerians were ruined each 

year by the flooding of the Tigris and Euphrates 

Rivers. 
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 As technologies advanced and various jobs 

became easier for people to master, a period of 

job specialization took place.  With more people 

doing various difference jobs, societies that are, 

more complex started to form.  You started 

having people doing jobs for other people in 

return for other services.  This idea also leads to 

more complex social classes as certain jobs are 

seen as more important than others are. 

Unit Learning Targets 

Students will ... 

 Explain how the 1st cities were emerged and what were some characteristics of them 

 Analyze the what makes each civilization unique 

 Interpret the prestige of various jobs done during the Egyptian time period 

 Identify important jobs of the period  

 Analyze the social structure of the Egyptians and interpret the importance of the different classes 

 Determine how society should deal with lawbreakers 

 Analyze how early people and civilizations make contributions that affected later civilizations even 

ours today. 

 Interpret and analyze important information from their text about individual kingdoms and civilizations 

from throughout the time period. 

 Study the geography, climate, and history of India from the rise of the Indus Valley to fall of the Gupta 

Empire 
Evidence of Learning 

Summative Assessment  

 Students will complete an 8-step project referring to the job specialization that began to take 

place in the region during the time period. 

 Students will be responsible to teach aspects of Hinduism and Buddhism through presentation 

and video 

 Students will complete pamphlet related to a mock museum exhibit pertaining to Ancient Egypt. 

Equipment needed:   computer lab, resource materials, poster board, computer generated images 

Teacher Resources:  Teaching Buddhism PowerPoint Presentations 

 
Formative Assessments 

 Tests  

 Quizzes  

 Creation of Museum Exhibit Pamphlets 

 Construction of original political Cartoons 

 Timeline of Events 

 Current Newspaper/magazine articles 

 Illustrations of Time Periods 

 Compare/Contrast writing prompts 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

Overview of Egyptians and Sumerians 

 

3 Days 

Lesson 2 

Jobs Project 

 

6 Days 

Lesson 3 

Law Breakers 

 

2 Days 

Lesson 4 

Rulers and Conquerors  

 

4 Days 
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Lesson 5 

Pyramids 

 

2 Days 

Lesson 6 

Kingdoms  

 

1 Day 

Lesson 7 

Curator Assignment 

 

3 Days 

Lesson 8  

Geography of India  

 

3 Days 

Lesson 9 

Overview of Important Events of India and China 

 

3 Days 

Lesson 10  

Early and Late Aryans 

 

4 Days 

Lesson 11 

Shang/Zhou/Han Dynasties 

 

3 Days 

Lesson 12 

Hinduism and Buddhism 

 

7 Days 

Lesson 13 

Maurya and Gupta Dynasties 

 

3 Days 

Lesson 14 

Pillars of India Life 

 

2 Days 

COMPANION STANDARDS: 

 
NJSLS.ELA-Literacy.RH.6-8.1 

Cite specific textual evidence to support analysis of primary and secondary sources. 

 

NJSLS.ELA-Literacy.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 

Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

NJSLS.ELA-Literacy.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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WRITING: 

WHST.6-8.1. Write arguments focused on discipline-specific content.  

WHST.6-8.2. Write informative/explanatory texts, including the narration of historical events, 

scientific procedures/experiments, or technical processes. 

 
 

 

Unit Overview  
Content Area:                          Social Studies 

Unit Title:                                 The Classical Civilizations of Mediterranean World 

Target Course/Grade Level:  Ancient World History - 8 

Unit Summary  
In this unit, students will analyze the economic prosperity of the Greeks and Romans.  They will identify 

the reasons why the empires of both regions struggled after such long period’s prosperity.    Students will 

debate the philosophy of the Athens and Sparta and attribute their philosophies to the success and failures 

of the city – states.  Students will identify reasons for identifying with important figures as Julius Caesar.   

Students will interpret the conquests and life of Alexander the Great through story or rap to explain his 

life.  Students will analyze the roles of the Roman Republic’s government with a focus on the system of 

checks and balances as well the idea of different branches. 

Primary interdisciplinary connections: Language Arts and Reading, Economics 

21st century themes: Global awareness, financial, economic, and business, literacy, civic literacy  

Unit Rationale 

The time periods of ancient Greece and Rome give great insight into the ways our government runs in the 

21st century.  The simple ideas of Democracy, branches of government, and separation of powers are seen 

for the first time.  

Learning Targets 
Content Statements 

1. The Classical Civilizations of the Mediterranean World, India, and China 

 Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires 

of unprecedented size and diversity by creating centralized governments and promoting 

commerce, a common culture, and social values. 

 Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, 

during the era of classical civilizations. 

 Classical civilizations declined because of internal weaknesses and external invasions, but they 

left lasting legacies for future civilizations. 

Skills Table 

 5 – 8 9 - 12 

 
 
 
Chronological Thinking 

Construct timelines of the events 
occurring during major eras. 

Compare present and past events 
to evaluate the consequences of 
past decisions and to apply lessons 
learned. 

Explain how major events are 
related to one another in time. 

Analyze how change occurs 
through time due to shifting values 
and beliefs as well as technological 
advancements and changes in the 
political and economic landscape. 
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Spatial Thinking 

Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena. 
 
 

Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena. 

 

Use maps and other documents to 
explain the historical migration of 
people, expansion and 
disintegration of empires, and 
growth of economic and political 
systems. 

Relate current events to the 
physical and human characteristics 
of places and regions. 

Critical Thinking 
Compare and contrast differing 
interpretations of current and 
historical events. 

Distinguish valid arguments from 
false arguments when interpreting 
current and historical events. 

 

Assess the credibility of sources by 
identifying bias and prejudice in 
documents, media, and computer-
generated information. 

Evaluate sources for validity and 
credibility and to detect 
propaganda, censorship, and bias. 

Presentation Skills 

Select and analyze information 
from a variety of sources to 
present a reasoned argument or 
position in a written and/or oral 
format. 

Take a position on a current public 
policy issue and support it with 
historical evidence, reasoning, and 
constitutional analysis in a written 
and/or oral format. 

 

Strand Standard # Indicator 
 

A. Civics, 

Government, 

and Human 

Rights 

6.2.8.A.3.a 

 

 

Compare and contrast the methods (i.e., autocratic rule, philosophies, 

and bureaucratic structures) used by the rulers of Rome, China, and 

India to control and unify their expanding empires. 

6.2.8.A.3.b 

 

 

Compare and contrast the rights and responsibilities of free men, 

women, slaves, and foreigners in the political, economic, and social 

structures of classical civilizations. 

6.2.8.A.3.c 

 

 

Determine the foundational concepts and principles of Athenian 

democracy and the Roman Republic that later influenced the 

development of the United States Constitution. 

6.2.8.A.3.d 

 

 

Compare the status (i.e., political, economic, and social) of groups in the 

Ancient World to those of people today and evaluate how individuals 

perceived the principles of liberty and equality then and now. 

6.2.8.A.3.e 

 

 

Compare and contrast the American legal system with the legal systems 

of classical civilizations, and determine the extent to which these early 

systems influenced our current legal system. 

B. Geography, 

People, and the 

Environment 

6.2.8.B.3.a 

 

 

Determine how geography and the availability of natural resources 

influenced the development of the political, economic, and cultural 

systems of each of the classical civilizations and provided motivation 

for expansion. 

6.2.8.B.3.b Explain how geography and the availability of natural resources led to 
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 both the development of Greek city-states and to their decline. 

C. Economics, 

Innovation, 

and 

Technology 

6.2.8.C.3.a 

 

Analyze the impact of expanding land and sea trade routes as well as a 

uniform system of exchange in the Mediterranean World and Asia. 

 

 

 

6.2.8.C.3.b 

 

 

 

Explain how classical civilizations used technology and innovation to 

enhance agricultural/ manufacturing output and commerce, to expand 

military capabilities, to improve life in urban areas, and to allow for 

greater division of labor. 

D. History, 

Culture, and 

Perspectives  

6.2.8.D.3.a 

 

Compare and contrast social hierarchies in classical civilizations as they 

relate to power, wealth, and equality. 

6.2.8.D.3.b 

 

Determine common factors that contributed to the decline and fall of the 

Roman Empire, Gupta India, and Han China. 

6.2.8.D.3.c 

 

Evaluate the importance and enduring legacy of the major achievements 

of Greece, Rome, India, and China over time. 

6.2.8.D.3.d 

 

 

 

Compare and contrast the tenets of various world religions that 

developed in or around this time period (i.e., Buddhism, Christianity, 

Confucianism, Hinduism, Islam, Judaism, Sikhism, and Taoism), their 

patterns of expansion, and their responses to the current challenges of 

globalization. 

6.2.8.D.3.e 

 

Determine the extent to which religion, economic issues, and conflict 

shaped the values and decisions of the classical civilizations. 
 

 

Unit Essential Questions 
 How did the geography of Greece cause the city – 

states to be independent of one another? 

 Why was Alexander’s empire set to fail once it 

reached its peak? 

 How did the focus of the Athenians differ from 

that of the Spartans? 

 How did Athenian Democracy help create a 

template for our current form of Democracy? 

 How did Roman ideas served as a model for 

democratic governments? 

 
 

Unit Enduring Understandings 
 The rugged geography and isolated islands 

of Greece forced the city – states to be 

independent of one another.  It forced each 

city – state to be independent of one 

another causing them to vastly different 

approaches on how to be successful. 

 Alexander created a great empire.  He 

continuously expanded the empire to the 

point that it reached from points of Western 

Europe, through Middle East and almost to 

the tips of India and China.  The reason it 

was set up for failure was the amazing size 

of the empire.  During these time periods, 

travel and communication could not be 

consistent throughout the empire because of 

the size.  It left itself open to invaders both 

foreign and domestic. 

 The city – states of Athens and Sparta went 

about things in very different manners.  

Both were highly successful city – states, 

but their approach to being successful was 

vastly different.  The Athenians focused on 

the education of their people, in such areas 

as reading, writing, poetry, and public 

speaking.  They also had a physical 
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component.  They believed in encouraging 

their people to travel and trade with as 

many different parts of the world as 

possible.  In the end all experiences would 

help to further educate them make their 

own city – state better.  The Spartans took a 

polar opposite approach.  They did not 

believe in education.  They had young boys 

sent to military training at the age of seven.  

They had no interest in ideas from the rest 

of the world and believed whatever they 

had was better.  They forbid their people 

from traveling and trading for new idea.  

They were a very militaristic society.  Both 

of these ideas worked wonderfully.  It is 

evidence that what is good for one is not 

good for all. 

 The Athenians changed forms of 

government various times before finally 

settling on the idea of direct Democracy.  

The idea of direct Democracy allowed the 

people of the city – state to have a direct 

say in what was happening in the day-to-

day affairs.  This idea helped to lay the 

groundwork for our modern day indirect 

Democracy.  The plan of the Athenians of 

allowing people to a say in the government 

has been adapted and tweaked so that our 

modern day version works. 

 The Roman Republic gave to a couple 

different factors in our modern government.  

The ideas of branches of government, 

separation of powers, and the ideas of 

checks and balances are all ideas that 

served our modern democracy well.  These 

ideas were simple in form during the 

Republic but it allowed the Romans to keep 

any one person and group of people from 

gaining too much power. 
Unit Learning Targets 

Students will ... 

 Examine characteristics of ancient Greek city states with a focus on Athens and Sparta 

 Interpret knowledge and information  of the Greek city – states and geography in a game of Battleship 

 Identify with the philosophies of Aristotle, Socrates, and Plato  

 Compare the beliefs of the three philosophers  

 Interpret primary source materials to evaluate the meaning of the quotes from each man 

 Construct seven thick questions and seven thin questions based on the Greek City - States 

 Analyze the information on Sparta and Athens in the form of a graphic organizer 

 Identify important geographic features and places in both Greece and Rome 

 Analyze the various forms of government used in both Greece and Rome 
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 Understand how both Roman and Greece ideas served as models to our society and government today 

 Interpret information to create their own city – states complete with forms of government, culture, social 

classes, jobs, Etc. 
 

 

 
Evidence of Learning 

Summative Assessment  

 Students will create all aspects of a Greek City – State including forms of government, economy, 

cultures, and traditions 

 Students will create political cartoon depicting Julius Caesar 

Equipment needed:  Computer lab, poster board, video equipment 

Teacher Resources:  Lesson on World History 

Formative Assessments 

 Tests  

 Quizzes  

 Cause and Effect Writing Assignment using 

graphic organizer 

 Interpretation of Philosopher Quotes 

 Construction of original political Cartoons 

 Timeline of Events 

 Current Newspaper/magazine articles 

 Illustrations of Time Periods 

 Compare/Contrast writing prompts 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Historical Events of Greece 

 

2 Days 

Lesson 2 

Geography of Greece 

 

5 Days 

Lesson 3  

City – States of Greece 

 

10 Days  

Lesson 4  

Greek Philosophers 
 

6 Days 

Lesson 5 

Greek Wars 

 

4 Days 

Lesson 6 

Historical Events of Rome 

 

2 Days 

Lesson 7 

Roman Geography 

 

4 Days 

Lesson 8 

Roman Republic 

 

7 Days 

Lesson 9 

Julius Caesar  

 

5 Days 

Lesson10  

Decline of Republic 

 

3 Days 

Lesson 11 

From Republic to Empire 

 

4 Days  

Lesson 12 

Winning an Empire 

 

2 Days 

Lesson 13 

Roman Peace 

 

2 Days 

Lesson 14  
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Roman Empire  4 Days 

Lesson 15 

Rise of Christianity 

 

3 Days  

Lesson 16 

Fall of the Roman Empire 

 

4 Days 

 

COMPANION STANDARDS: 

 
NJSLS.ELA-Literacy.RH.6-8.1 

Cite specific textual evidence to support analysis of primary and secondary sources. 

 

NJSLS.ELA-Literacy.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 

Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

NJSLS.ELA-Literacy.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 

 

WRITING: 

WHST.6-8.1. Write arguments focused on discipline-specific content.  

WHST.6-8.2. Write informative/explanatory texts, including the narration of historical events, 

scientific procedures/experiments, or technical processes. 

 
 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Unit Overview  
Content Area:                          Social Studies 

Unit Title:                                 Middle Ages 

Target Course/Grade Level:  Ancient World History - 8 

Unit Summary  

In this unit, students will trace the growing involvement of the church.  Students will determine the 

motives for the church’s involvement in everyday life and what effect that had on expansion and the roles 

of government.  They will identify economic and cultural factors that lead the development of new 

technology and weapons used in war will be studied and discussed.  By completing a webquest, students 

will be able to describe the conditions before, during, and after the Bubonic Plague.  The students will 

investigate the emergence of money and how it changed ways of doing business during the Middle Ages.  

Through the creation of a game student’s will understand the concepts of feudalism.  They will also 

debate why feudalism was only a short-term solution and not a long-term solution.  The students will use 

both modern and time period appropriate version maps to gain understanding of how geography 

influenced the development of both governments and economic systems. 

Primary interdisciplinary connections:  Language Arts and Reading, Economics 

21st century themes:  Civic Literacy, Economic Literacy, and Global Awareness 

Unit Rationale 

As the Middle Ages wore on, European countries became a greater participant in the economic, social, 

and political events of the world.  This led to great success and growth for the countries, while also 

leading it to the brink of war.  Since war continues to have a lasting impact on the world, it is important 

that students understand past conflicts with special attention to the motives for engaging in such events. 

Learning Targets 
Content Statements 

1. Expanding Exchanges and Encounters 

 The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the 

promotion of interregional trade, cultural exchanges, new technologies, urbanization, and 

centralized political organization. 

 The rise and spread of new belief systems unified societies, but they also became a major source 

of tension and conflict. 

 While commercial and agricultural improvements created new wealth and opportunities for the 

empires, most people’s daily lives remained unchanged. 

Skills Table 

 5 – 8 9 - 12 

 
 
 
Chronological Thinking 

Construct timelines of the events 
occurring during major eras. 

Compare present and past events 
to evaluate the consequences of 
past decisions and to apply lessons 
learned. 

Explain how major events are 
related to one another in time. 

Analyze how change occurs 
through time due to shifting values 
and beliefs as well as technological 
advancements and changes in the 
political and economic landscape. 
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Spatial Thinking 

Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena 

Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena. 

 

Use maps and other documents to 
explain the historical migration of 
people, expansion and 
disintegration of empires, and 
growth of economic and political 
systems. 

Relate current events to the 
physical and human characteristics 
of places and regions. 

Critical Thinking 
Compare and contrast differing 
interpretations of current and 
historical events. 

Distinguish valid arguments from 
false arguments when interpreting 
current and historical events. 

 

Assess the credibility of sources by 
identifying bias and prejudice in 
documents, media, and computer-
generated information. 

Evaluate sources for validity and 
credibility and to detect 
propaganda, censorship, and bias. 

Presentation Skills 

Select and analyze information 
from a variety of sources to 
present a reasoned argument or 
position in a written and/or oral 
format. 

Take a position on a current public 
policy issue and support it with 
historical evidence, reasoning, and 
constitutional analysis in a written 
and/or oral format. 

Strand Standard # Indicator 
 

A. Civics, 

Government, 

and Human 

Rights 

6.2.8.A.4.a 

 

Analyze the role of religion and other means rulers used to unify 

and centrally govern expanding territories with diverse 

populations.  

6.2.8.A.4.b 

 

Compare and contrast the Japanese and European systems of 

feudalism and the effectiveness of each in promoting social, 

economic, and political order. 

6.2.8.A.4.c 

 

 

Determine the influence of medieval English legal and 

constitutional practices (i.e., the Magna Carta, parliament, the 

development of habeas corpus, and an independent judiciary) on 

modern democratic thought and institutions. 

B. Geography, 

People, and the 

Environment 

6.2.8.B.4.a 

 

 

Explain how geography influenced the development of the 

political, economic, and cultural centers of each empire as well as 

the empires’ relationships with other parts of the world. 

6.2.8.B.4.b 

 

 

Assess how maritime and overland trade routes (i.e., the African 

caravan and Silk Road) affected urbanization, transportation, 

communication, and the development of international trade centers. 

6.2.8.B.4.c 

 

Determine how Africa’s physical geography and natural resources 

presented challenges and opportunities for trade, development, and 

the spread of religion.  

6.2.8.B.4.d 

 

 

Explain why the Arabian Peninsula’s physical features and location 

made it the epicenter of Afro-Eurasian trade and fostered the 

spread of Islam into Africa, Europe, and Asia. 
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6.2.8.B.4.e 

 

 

Analyze the motivations for civilizations to modify the 

environment, determine the positive and negative consequences of 

environmental changes made during this time period, and relate 

these changes to current environmental challenges. 

6.2.8.B.4.f 

 

 

Explain how the geographies and climates of Asia, Africa, Europe, 

and the Americas influenced their economic development and 

interaction or isolation with other societies. 

C. Economics, 

Innovation, 

and 

Technology 

6.2.8.C.4.a 

 

 

Explain how and why the interrelationships among improved 

agricultural production, population growth, urbanization, and 

commercialization led to the rise of powerful states and kingdoms 

(i.e., Europe, Asia, Americas). 

6.2.8.C.4.b 

 

 

Determine the extent to which interaction between the Islamic 

world and medieval Europe increased trade, enhanced technology 

innovation, and affected scientific thought and the arts. 

D. History, 

Culture, and 

Perspectives 

6.2.8.D.4.a Analyze the role of religion and economics in shaping each 

empire’s social hierarchy, and evaluate the impact these 

hierarchical structures had on the lives of various groups of people. 

6.2.8.D.4.b 

 

 

Analyze the causes and outcomes of the Crusades from different 

perspectives, including the perspectives of European political and 

religious leaders, the crusaders, Jews, Muslims, and traders. 

6.2.8.D.4.c 

 

Assess the demographic, economic, and religious impact of the 

plague on Europe. 

6.2.8.D.4.d 

 

Determine which events led to the rise and eventual decline of 

European feudalism. 

6.2.8.D.4.e 

 

Analyze the immediate and long-term impact on China and Europe 

of the open exchange between Europe and the Yuan (Mongol) 

Dynasty.  

6.2.8.D.4.f 

 

Determine the extent to which the Byzantine Empire influenced the 

Islamic world and western Europe. 

6.2.8.D.4.g 

 

Evaluate the importance and enduring legacy of the major 

achievements of the people living Asia, Africa (Islam), Europe and 

the Americas over time. 
 

 

Unit Essential Questions 
 How did the emergence of money in the 

Middle Ages connect to our banking 

system today? 

 How was feudalism successful in the short 

term, but not the long term? 

 How did religion of the Middle Ages both 

divide and unify people? 

 

Unit Enduring Understandings 
 The emergence of money in the Middle Ages connects 

to our banking system today on various levels.  The 

introduction of coins is a very simple form of cash 

economy today.  It moved people from barter economies 

to a cash economy.  The formations of banks can be 

traced back to the idea of using bills of exchange for 

traders.  Our modern banking system is a complex form 

of using bills of exchange that became prevalent during 

this period. 
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 The idea of feudalism in the Middle Ages was 

successful for the short term but not the long term.  It is 

easy to see that feudalism can work in small samples for 

certain groups of people but could not maintain control 

over long periods.  There is not enough structure in 

feudalism to work for long periods.  When you are 

dealing with land and dividing land people especially in 

the Middle Ages will get to a point of wanting more for 

less, which leads to chaos and unrest. 

 The religion of the Middle Ages paved the way to unite 

the people as well as a way to divide them.  Religion 

was such a standard in the everyday lives of the people 

of the Middle Ages that it could not be avoided.  At 

certain points, the government and religion were tied 

together as the higher members of the church also held 

high positions in the government.  With that said, not all 

people were in favor of such religious involvement in 

their everyday lives.  In addition, people were severely 

restricted to particular sets of beliefs or they would be 

considered an outcast in their own society.  On the other 

hand, many people of the Middle Ages were very 

similar in their beliefs that unified them easily.   
Unit Learning Targets 

Students will ... 

 Explain why Western Europe was a frontier land in the early Middle Ages 

 Identify how Germanic kingdoms gained power in the early Middle Ages 

 Summarize how Charlemagne briefly reunited much of Western Europe 

 Explain how feudalism shaped medieval society 

 Describe what feudal life was like for nobles and peasants 

 Identify the basis of the manor economy 

 Relate how the Church and its monks and nun shaped medieval life 

 Describe how the power of the Church grew 

 Explain how reforms worked for change in the Church 

 Outline the problems that Jewish communities faced 

 Explain how new technologies sparked an agricultural revolution 

 Identify how the revival of trade revolutionized commerce 

 Describe how guild were linked to the rise of towns and cities 
Evidence of Learning 

Summative Assessment  
 Creation of Museum Exhibit Pamphlets 

 Construction of original political Cartoons 
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Formative Assessments 

 Tests  

 Quizzes  

 Do Now/Exit Ticket 

 Timeline of Events 

 Current Newspaper/magazine articles 

 Illustrations of Time Periods 

 Compare/Contrast writing prompts 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Geography of Europe 

 

4 Days 

Lesson 2 

Feudalism and The Manor Economy 

 

4 Days 

Lesson 3 

The Medieval Church 

 

4 Days  

Lesson 4 

Charlemagne 

 

4 Days 

Lesson 5 

Magna Carta 

 

3 Days 

Lesson 6 

Reform Movements 

 

3 Days 

Lesson 7 

Economic Expansion and Change  

 

5 Days 

Lesson 8 

Agricultural Revolution 

 

2 Days 

Lesson 9 

Commercial Revolution 

 

3 Days 

Lesson 10 

New Ways of Doing Business 

 

2 Days 

COMPANION STANDARDS: 

 
NJSLS.ELA-Literacy.RH.6-8.1 

Cite specific textual evidence to support analysis of primary and secondary sources. 

 

NJSLS.ELA-Literacy.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-Literacy.RH.6-8.3 

Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

Craft and Structure: 

NJSLS.ELA-Literacy.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-Literacy.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, and causally). 

NJSLS.ELA-Literacy.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

 

INTEGRATION OF KNOWLEDGE AND IDEAS: 

NJSLS.ELA-Literacy.RH.6-8.7 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

NJSLS.ELA-Literacy.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-Literacy.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 

 

WRITING: 

WHST.6-8.1. Write arguments focused on discipline-specific content.  

WHST.6-8.2. Write informative/explanatory texts, including the narration of historical events, 

scientific procedures/experiments, or technical processes. 
 

 

Unit Overview  
Content Area:                          Social Studies 

Unit Title:                                 Holocaust/Genocide 

Target Course/Grade Level:  Ancient World History - 8 

Duration:  2 weeks (June, prior to 8th Grade Trip to Washington, DC) 

Unit Summary  

Students will realize that man’s inhumanity to man can surface in a variety of historical 

circumstances. Students will understand that prejudice has had a long history and is still alive 

today. Students will develop an understanding of the events and impacts of the Holocaust and 

identify the most significant lessons that can be learned from studying the Holocaust. Students 

will define and develop an understanding of genocide from both historical and current 

perspectives. Students will raise, consider, and discuss key questions regarding the Holocaust 

and genocide. 
 

Primary interdisciplinary connections:  Language Arts and Reading, Economics 

21st century themes:  Civic Literacy, Economic Literacy, and Global Awareness 

Learning Targets 

Standards 

 

NJSLS SOCIAL STUDIES: 6.1.12.A.11.e, 6.1.12.B.11.a, 6.1.12.C11.b, 6.2.12.A.4.c, 

6.2.12.D.4.j 

 

NJSLS Companion Standards (Reading): RH.6-8.1, RH.6-8.2, RH.6-8.3, RH.6-8.4, RH.6-8.5, 

RH.6-8.6, RH.6-8.7, RH.6-8.8, RH.6-8.9, RH.6-8.10 

 

NJSLS Companion Standards (Writing): WHST.6-8.1.A, WHST.6-8.1.B, WHST.6-8.1.C, 

WHST.6-8.1.D, WHST.6-8.1.EWHST.6-8.2.A, WHST.6-8.2.B, WHST.6-8.2.C, WHST.6-

8.2.D, WHST.6-8.2.E, WHST.6-8.1.F 

Content Statements 

There are multiples causes and effects of prejudice on individuals, groups, and society.  

 

People’s inhumanity to others has occurred in the past and continues today. 

 

In a free society laws protect the infringement of civil rights for individuals or groups. 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Skills Table 

 5 – 8 9 - 12 

 
 
 
Chronological Thinking 

Construct timelines of the events 
occurring during major eras. 

Compare present and past events 
to evaluate the consequences of 
past decisions and to apply 
lessons learned. 

Explain how major events are 
related to one another in time. 

Analyze how change occurs 
through time due to shifting 
values and beliefs as well as 
technological advancements and 
changes in the political and 
economic landscape. 
 
 
 

 
 
Spatial Thinking 

Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena 

Construct various forms of 
geographic representations to 
show the spatial patterns of 
physical and human phenomena. 

 

Use maps and other documents to 
explain the historical migration of 
people, expansion and 
disintegration of empires, and 
growth of economic and political 
systems. 

Relate current events to the 
physical and human 
characteristics of places and 
regions. 

Critical Thinking 
Compare and contrast differing 
interpretations of current and 
historical events. 

Distinguish valid arguments from 
false arguments when 
interpreting current and historical 
events. 

 

Assess the credibility of sources 
by identifying bias and prejudice 
in documents, media, and 
computer-generated information. 

Evaluate sources for validity and 
credibility and to detect 
propaganda, censorship, and bias. 

Presentation Skills 

Select and analyze information 
from a variety of sources to 
present a reasoned argument or 
position in a written and/or oral 
format. 

Take a position on a current 
public policy issue and support it 
with historical evidence, 
reasoning, and constitutional 
analysis in a written and/or oral 
format. 

 

Unit Essential Questions 

 What are the most significant 

lessons learned from studying the 

Holocaust? 

 What are the most significant 
lessons learned from studying 

Unit Enduring Understandings 
Democratic institutions and values are not 

automatically sustained. 

Democratic values must be appreciated and nurtured. 

The infringement of civil rights for individuals or 

groups in a society creates long-term, negative 
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about genocide? 

 How was it possible for a modern 

society to carry out the systematic 

murder of a people for no reason 

other than that they were Jews, as it 

occurred in the Holocaust? 

 What comparable examples are 

there of people’s inhumanity to 

others in today’s society? 

consequences. 

Unit Learning Targets 

Students will ... 

 Read and complete selected lessons and activities in United States History, Holt McDougal, 

2012. 

 Read Achieve 3000 articles and complete activities, i.e. The List Lives On, A Day for 

Remembering 

 Read and discuss The Grand Mosque of Paris: A Story of How Muslims Rescued Jews 

during the Holocaust: This best-selling picture book tells the story of how the Grand Mosque 

in Paris was a safe haven for Jews who fled Germany and Hitler’s rule. Visit the website 

www.holidayhouse.comfor resources and a list of discussion topics based on the book. 

 Conduct research on the techniques of propaganda and create a digital/poster presentation. 

View speeches and evaluate for techniques that can be identified. 

 Read and view: Use the Teach with Movies website to incorporate The Diary of Anne Frank 

into the Holocaust unit. This movie presents a child’s point of view of the Holocaust and is 

appropriate for students who already have some knowledge of the Holocaust. The website 

provides background information, a learning guide, assignments, projects, and activities for 

varied grade levels along with information that can be provided for parents.  

 Cross-content unit: Read excerpts and view film clips from The Diary of Anne Frank. As a 

pre-reading activity have students work collaboratively to conduct digital research to prepare 

for reading selected passages and viewing selected excerpts from the film. 

 Create maps and timelines, i.e. a 1942 map showing countries under Nazi rule, neutral 

countries, etc. 

 Create charts, use graphic organizers, etc. to compare facts, populations, etc. about World 

War II, Jewish populations, etc. 

 Visit the U.S. Holocaust Memorial in Washington DC and complete scavenger hunt to gather 

information about a Holocaust victim or survivor (see https://www.ushmm.org/) 

Evidence of Learning 
Summative Assessment(s) 
Tests  

Teacher created assessments 

Essays/Formal written assignments 

Create and and/or analyze maps, flow charts, timelines, geographical representations, etc. 

Debates/Speech 

Performance assessments 

Benchmark/Formative Assessments: 

Quizzes 

Teacher created assessments  
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Content Area 

Unit Name 

Social Studies 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core 

Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century 

Themes and 

Skills 
 

 

For information related to the 12 Career Ready Practices follow the links 

below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 
 

K-2:  Navigate provided URL’S, Use basic word processing to create and 

illustrate a simple story, Work collaboratively with peers on project, Use 

digital tools to explore an issue and design solution for a problem, Identify 

Performance assessments 

Do nows/Exit tickets 

Create and and/or analyze maps, flow charts, timelines, geographical representations, etc. 

Informal debates/speech 

Read and analyze multiple sources of information 

Identify and analyze primary and secondary sources 

Constructed response/document based questions 

Reports/projects/presentations 

Participate in group/round table/panel discussions 

Classwork/Homework 

Achieve 3000 articles, activities, and assessments 

 

Teacher Resources: 

District approved textbook 

Primary sources 

Resources from the following websites: 

https://fcit.usf.edu/holocaust/activity/68plan/maps.htm 

www.nj.gov/education/holocaustcurriculum/ 

https://www.ushmm.org 

 
 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
https://fcit.usf.edu/holocaust/activity/68plan/maps.htm
http://www.nj.gov/education/holocaustcurriculum/
https://www.ushmm.org/
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8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 
 

 

 

how technology improves life, Use digital tools to design an approach to 

solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply 

engineering designs to data collection and solutions, Understand how 

technology evolves based on need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on 

global topic, Use technology and social media responsibly, Employ a wide 

range of digital resources to collect data and form solutions, Identify the 

forces that come into play for further development of technology; apply 

engineering design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 
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Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

 

 

Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 
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 Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

 Assignments and assessments can be planned and implemented with input from the 

student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  

 
 


